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	[bookmark: _GoBack]General information to share with participants
	Information for facilitators

	[bookmark: learningtargets]Learning targets:
· Connect writing with evidence to college and career readiness
· Identify the critical attributes and skills of writing with evidence
· Apply instructional strategies to help students write with evidence

Success criteria:
· Explain how writing with evidence is supported by instructional shifts and practices
· Recognize that writing with claim, evidence, and reasoning are elements of your discipline 
· Distinguish between the types of claims, evidence, and reasoning used across disciplines
· Evaluate writing with claims, evidence, and reasoning
· Construct and analyze anticipated student written responses
· Explore and collaborate with colleagues on instructional strategies to support writing with evidence learning

Participant background/prerequisites: 
· Understanding of Nebraska’s College and Career Ready Standards
· Come to this session with course outlines to better support action planning

Recommendations: 
· Pairs of English language arts and science teachers attend the session together



	Facilitator notes:
1. Read the entire Facilitator Framework before the session, including the Appendix
2. Review suggested instructional strategies and additional resources
3. Verify you have all the materials, supplies, and resources 
4. There are facilitator preparation tasks that need to be completed before the session
5. Familiarize yourself with the workbook and review all the linked information, including the Learning Stations
6. As you’re getting ready for the session, test playing video and audio clips in case there is a tech issue





	
	[bookmark: backgroundinformation]Background information:
· In this framework you will find links to Facilitator Materials: Instructional Strategies in Professional Learning Online. You must be logged in for the hyperlink to work.
· Preview the Nebraska Department of Education video (1:08); Transcript. 
· Preview this resource from the Research Findings slide also listed in the Bibliography: “Writing in High School/Writing in College: Research Trends and Future Directions”.


	InTASC Standards:
· Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) they teach and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.
· Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.
· Standard 8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.
· Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate their practice, particularly the effects of their choices and actions on others (learners, families, other professionals, and the community), and adjusts to meet the needs of each learner.




	Sections
	Success criteria
	Learning opportunities
	Time
~290 min. plus two 15-min. breaks

	Set the Stage
	· Establish purpose for learning
· Explain how writing with evidence is supported by instructional shifts and practices
	· Pre-assessment
· Review Learning Targets and Success Criteria
· Connect to Nebraska’s assessment purpose
· Nebraska Department of Education video
	~15 min.


	From the Research 
	· Explain how writing with evidence is supported by instructional shifts and practices
	· Understanding the instructional shifts
· The ways we write with evidence
· Practiced prompt responses 
	~55 min.
(add time for breaks and lunch)

	Attributes and Skills 
	· Recognize that writing with evidence and reasoning are elements within your discipline
· Distinguish between the types of evidence and reasoning used across disciplines
· Evaluate writing with evidence and reasoning
	· Mentor texts
· Common language: claim, evidence, reasoning
· Learning Stations 
	~105 min.

	Implications 
	· Construct and analyze anticipated student written responses
· Explore and collaborate with colleagues on instructional strategies to support writing with evidence learning
	· Argument misconceptions 
· Cycles of Practices
· Feedback Practice
	~75 min.

	Reflect and Plan 
	· Come away from the workshop with an action plan for writing with evidence
	· Planning forward
· Survey 
	~40 min.


	Icons

	[image: ]Strategy
	This icon signals a strategy we recommend.
	Background
[image: ]
	This icon indicates reference background information that the Facilitator may find valuable.
	[image: ]Key ideas
	This icon identifies key ideas and important information for Facilitators.



	[bookmark: Settingthestage]Section: Set the Stage
	~15 min.

	Purpose and intent: 
Set the tone for the learning by activating prior knowledge and providing big picture and learning targets weaved with success criteria

Success criteria:
Explain how writing with evidence is supported by instructional shifts and practices 

Use the success criteria from this section to check for participant understanding before moving on to the next section. Use the Instructional Strategies course for ideas. You must be logged in to Professional Learning Online to access the Instructional Strategies.
	PPT: As You Arrive . . ., Writing with Evidence, Untitled Slide—Introduction, Today’s Agenda, Nebraska’s Balanced Assessment System, The Larger Context, Video, Learning Targets, In what ways do you ask students to write with evidence?

Materials, supplies, resources: 
· Chart paper and markers
· Stickers or colored markers for self-assessment
· Sticky notes

Multimedia: 
Nebraska Department of Education video (1:08)

	Learning opportunity
	Facilitator notes

	As You Arrive . . . (optional)
Participants self-assess on each target with one color sticker at the beginning of the workshop; self-assess again with a new color sticker at the end of the workshop. Virtual consultants can use Mentimeter. 
	As You Arrive . . . (optional)
· Prior to the session, chart learning targets along with continuum across the top
· Serves as formative assessment to guide facilitation
· Serves as end-of-day assessment on how successfully the experience helped participants meet learning targets

	Writing with Evidence
· Introduce workshop
· This is day one of a two-day workshop series
· Day 2 occurs in late May or early June
	Writing with Evidence

	Untitled Slide—Introduction 
· Introduce yourself: name, role
· Virtual consultant: Introduce NDE attendees
	Untitled Slide—Introduction 
Complete this slide and the Thank You! slide prior to session

	Today’s Agenda
Introduce Setting the Stage section learning target and success criteria as transition statements
	Today’s Agenda


	Nebraska’s Balanced Assessment System
· Review Nebraska’s balanced assessment system (BAS)
· Explain data from instruction is part of a BAS, though
· Assessment is NOT the focus of these workshops! 
	Nebraska’s Balanced Assessment System
[image: ]Student Achievement and Growth: A balanced assessment system:

· Includes results from multiple sources 
· Is used to measure student growth and achievement of Nebraska’s college and career ready standards
· Is a necessary part of the instructional process to improve achievement and growth for each student
· Refer to the NWEA®/NDE professional learning goal statement in the workbook

	The Larger Context (animated)
Curriculum, Assessment, Instruction:
· Curriculum: Content, concepts, and skills provide roadmap for what is taught. Students learn standards via curriculum 
· Instruction: Approaches and strategies used to teach content, so students learn and grow
· Assessment: Multiple, varied processes used to understand more about student learning readiness, which guide and inform teaching
· The Writing with Evidence workshops are focused on instruction
	The Larger Context (animated)
· Ground participants in our purpose for learning over our two days together
· Curriculum decisions, including adopted resources, are made by local districts
· Instructional decisions regarding student progress throughout the year are made in the classroom
· Assessment decisions are made at state, local, and classroom levels

	Nebraska Department of Education video (1:08)
· Reiterate focus is not on assessment but on college and career readiness and preparing students for 
· Writing with evidence is the most frequently assigned type of writing in college
· After video, point participants to NDE/NWEA shared PL goal in workbook
	Nebraska Department of Education video (1:08)
Cory Epler, Chief Academic Officer for NDE, provides overview, including: 
· Writing with Evidence is an important part of college and career readiness
· The ability to use text resources and provide a written response is an essential skill needed in post-secondary education and workforce
· Writing and reading cut across all content areas
· Emphasis on integrated instruction

	Learning Targets
· Introduce learning targets for today’s learning and this section
· This workshop is the result of collaborative planning between the Nebraska Department of Education and NWEA
	Learning Targets
· LTs and SC are in the workbook
· For reference: LTs and SC

	In what ways do you ask students to write with evidence?
Activate question:
· Participants respond to this question in pairs
· Facilitator choice: Optionally have 1–2 pairs share out 
	In what ways do you ask students to write with evidence?
Gets participants thinking about the prevalence and importance of writing with evidence



	[bookmark: Fromtheresearch]Section: From the Research
	~55 min.

	Purpose and intent: 
Build conceptual knowledge and establish common language around writing with evidence with a focus on arguments

Success criteria:
Explain how writing with evidence is supported by instructional shifts and practices 

Use the success criteria from this section to check for participant understanding before moving on to the next section. Use the Instructional Strategies course for ideas. You must be logged in to Professional Learning Online to access the Instructional Strategies.
	PPT: From the Research, Why write with evidence?, The Instructional Shifts, Science, English Language Arts, Today’s Reality, Research Findings, Finding Our Focus, How do you support students in constructing arguments?, Legacy and CCR Prompts, Argument: Then and Now—Science, Untitled Slide—Science Prompt, Argument: Then and Now—Attention . . ., Untitled Slide—ELA Sample, Writing as Your Students, What reflections do you have after writing as your students?

Materials, supplies, resources: 
· Copies of Instructional Shifts workbook (one ELA and one science per participant)
· Workbook

Multimedia: 
N/A

	Learning opportunity
	Facilitator notes

	From the Research
Reference LTs and SC as transition statements to:
· Shift to research about writing with evidence impacts on college and career readiness
· Relate to the NE Science and ELA instructional shifts
	From the Research
For reference: LTs and SC

	Why write with evidence? (animated)
· As we work and learn together today, we’re going to be talking about both process and content 
· Integrating one (process or content) may be easy
· Integrating both at once may be more difficult
	Why write with evidence? (animated)
· The call for writing with evidence is present in the NE state standards and instructional shifts for Science and ELA 
· The state has been working hard to implement these standards, adopt aligned curriculum, meet each student’s rigor needs, build knowledge, and use evidence 
· Our focus on supporting educators to support students in writing with evidence is a next step in that same path the state and educators have been walking
· Examine instructional shifts and what the shift looks like in the tasks we are asking students to engage in

	The Instructional Shifts
Participants will review each content area (beginning with their own) to establish connections across both, discuss with a peer from the other content area, then a few pairs will share out. Participants will have printed copies of ELA and Science Instructional Shifts. 
	The Instructional Shifts
· The purpose for this learning opportunity is for Science and ELA teachers to ground themselves in the shifts, to see the similarities and differences across Science and ELA, and see how writing with evidence is supported by/acknowledged in the instructional shifts. Nebraska Department of Education will provide copies of each for workshop attendees; link here. 
· Listen as participants share out to check for understanding or determine if more connections are needed.  

	Nebraska Science Instructional Shifts (optional)

	Nebraska Science Instructional Shifts (optional)
Display and discuss if conversations during previous learning opportunity would be enhanced with more direct callouts to connections between Science and ELA instructional shifts

	Nebraska English Language Arts Instructional Shifts (optional)

	Nebraska English Language Arts Instructional Shifts (optional)
Display and discuss if conversations during previous learning opportunity would be enhanced with more direct callouts to connections between Science and ELA instructional shifts

	Today’s Reality
Impact of writing with evidence on college and career readiness:
· Reiterate NE is College and Career Ready, not Common Core State Standards-based 
· Benefits not just professionals, but everyone who participates in the work force, and in life
· Reiterates the importance of being college and career ready

	Today’s Reality
· Williams, J. M., & McEnerney, L. (n.d.). Writing in College: A Short Guide to College Writing. Retrieved from 
· (http://www.corestandards.org/assets/Appendix_A.pdf) 

[image: ]Full quote for context: “For four years, you are asked to read, do research, gather data, analyze it, think about it, and then communicate it to readers. . . . You are asked to do this . . . because in just about any profession you pursue, you will do research, think about what you find, make decisions about complex matters, and then explain those decisions—usually in writing—to others who have a stake in your decisions being sound ones. In the Age of Information, what most professionals do is research, think, and make arguments. (And part of the value of doing your own thinking and writing is that it makes you much better at evaluating the thinking and writing of others.)”

	Research Findings (animated)
· Research for why writing skills are important for college and career readiness
· Read the room to see how much background to provide about these points
	[bookmark: researchfinds]Research Findings (animated)
[image: ]More information about these data and their context can be found in Background information 

· The 2002–2003 National Curriculum Survey administered by ACT, Inc. included responses from 1,099 college and 828 high school faculty in composition/language arts where both agreed “developing logical arguments and supporting them with valid evidence, writing an argumentative or persuasive essay, writing expository prose, and analyzing an issue or problem” as most important purposes of writing
· National Survey of Student Engagement and Council of Writing Program Administrators conducted a Student survey and they reported some of the most common types of writing they do as: 73–80% is argument-based and 43–50% requires analysis of numerical/statistical data
· National Commission on Writing survey to human resource directors of 120 major American corporations affiliated with Business Roundtable: survey results found two-thirds of salaried employees in large American companies have some writing responsibility, inadequate writing skills are a barrier to promotion, certain types of writing are commonly required, and an estimated $3 billion/year is spent training employees to write 

	Finding Our Focus (animated)
· Many types of writing with evidence exist in both science and ELA
· Our focus is on where science and ELA writing with evidence overlaps, which is argument—using claims with supporting evidence
· For science, students write in support of many of the science and engineering practices
· For ELA, students write in support of many of the NE state standards 
· In Science, we will focus on Engaging in Argument from Evidence, Constructing Explanations and Designing Solutions, and Obtaining, Evaluating, and Communicating Information 
· For ELA, it is Argumentative writing; for example: 
· Scientists write to report, explain, question, analyze, reason, and argue
· ELA writers argue, explain, narrate, and persuade
· Knowing the connections provides powerful collaboration opportunities
· Some strategies and tools will reach across both content areas, some will be specific for each content area
	Finding Our Focus (animated)
· Science arguments (NGSS resource):
· Construct Explanations and Design Solutions
· Engage in Argument from Evidence
· Obtain, Evaluate, and Communicate Information
· ELA arguments: Argumentative writing

	How do you support students in constructing arguments?
· Reflect on question prompt in pairs or small groups
· Facilitator choice: 1–2 pairs share out
· Highlight potential differences in Science argument and ELA argument: Science uses data, figures, models, etc. as evidence to construct a reasoned argument while ELA can also use data, figures, and models, though ALSO can be choosing a side based on alignment of thought/opinion
	How do you support students in constructing arguments?

	Legacy and CCR Prompts
· Reflect on what has previously/currently been asked of students as compared with what College and Career Ready (CCR) is asking of students in Science and ELA
· Important to know what CCR is and the work expectations so teachers can support students when task rigor increases
· CCR prompts in both content areas ask for different, more in-depth writing from students that uses evidence to support claims, reasoning, arguments
· Science legacy prompts are rooted in only the scientific method, do not integrate the instructional shifts (3D learning, phenomena, real-world challenges)
· CCR prompts in both content areas ask for different, more in-depth writing from students that uses evidence to support claims, reasoning, arguments
	Legacy and CCR Prompts
· ELA teachers might dispute claims are thesis or topic sentences, reasoning is analysis, and arguments are argumentative essays
· Be prepared to respond to these differences in terminologies including the benefits of using shared terms across content areas. Consider participant interactions during instructional shifts conversations to determine if the next two slides need to be shared and discussed to set the appropriate foundation for the rest of the workshop
· Let participants know we’ll be discussing this again later in the session
· NDE staff will be in the room and can offer input, support for participant questions

	Argument: Then and Now—Science
· Note how instructional shifts are not present in legacy prompt and present in CCR prompts
· Now will look at two CCR examples (one Science, one ELA) to see how they differ from legacy examples
	Argument: Then and Now—Science
Connect the NE Science Instructional Shifts to elements of the sample prompt and student work product


	Untitled Slide—Science Prompt (animated)
· Sample student work product for the CCR Science prompt
· Emphasis on phenomena and the impact of sound on fire in the context of a real-world solution (firefighting) and how the student work includes:
· Consulting multiple data sources, including their own investigations
· Considering evidence to frame an evidence-based answer to the question; evidence should include patterns from data tables, graphs analyzed
· Student response stating claim, evidence, reasoning
	Untitled Slide—Science Prompt (animated)
· Connect the NE Science Instructional Shifts to elements of the sample prompt and student work product

[image: ]Review A Framework for K-12 Science Education: Practices, Crosscutting Concepts, and Core Ideas from the National Research Council for in-depth background

	Argument: Then and Now—Attention . . .
· Note how instructional shifts are not present in legacy prompt and present in CCR prompts. The CCR prompt asks students to: 
· Consult multiple sources
· Consider evidence to stake a position on the issue
· Frame an argument in the form of a letter for an authentic purpose
· State a claim (thesis statement)
· Explain reasoning that connects supporting evidence to claim (thesis)
· Now we will look at a CCR ELA example to see how they differ from legacy examples
	Argument: Then and Now—Attention . . .
Connect the NE ELA Instructional Shifts to elements of the sample prompt and student work product. 


	Untitled Slide—ELA Prompt (animated)
· Sample argument work product for the CCR ELA prompt
· Notice:
· Movement away from self-connections without evidence
· Shift toward informed arguments that incorporate a student’s position on issues supported by analysis of textual evidence from multiple sources
	Untitled Slide—ELA Prompt (animated)
[image: ]The prompt response on the slide is drafted to reflect a middle grades response to the argument prompts on the previous slide 

	Writing as Your Students
· Read slide instructions aloud. To better respond to our students’ current capacity in constructing arguments, we’ll practice writing like our students. These will be used later today to practice providing effective feedback
· Emphasize that this should mirror the kinds of writing their students typically produce (complete with imperfections), rather than their best personal attempt. Note that the prompts are based on Grade 7 work; Grade 6 ELA teachers not required to have counterclaims in written response, Grade 7/8 teachers should have counterclaims in written responses (based on grade level standards)
· Direct participants to workbook
· There will be 25 minutes to work
	Writing as Your Students
· Use verbal and nonverbal cues to communicate the importance of learning opportunity
· It might be helpful to display a timer
· Provide a 10-minute warning when 15 minutes have passed
· Participants in the NDE and NWEA collaborative planning sessions agreed that asking teachers to write like their students would help with empathy and understanding as students learn how to more effective write with evidence

	What reflections do you have after writing as your students?
· Facilitator choice: Reflect on writing responses as students
· Remind participants to save their responses for later use
	What reflections do you have after writing as your students?




	[bookmark: Attributesandskills]Section: Attributes and Skills
	~105 min.

	Purpose and intent: Learn more about arguments as one way students write with evidence and explore instructional strategies in preparation for action planning

Success criteria:
· Recognize that writing with claim, evidence, and reasoning are elements within your discipline
· Distinguish between the types of evidence and reasoning used across disciplines
· Evaluate writing with evidence and reasoning

Use the success criteria from this section to check for participant understanding before moving on to the next section. Use the Instructional Strategies course for ideas. You must be logged in to Professional Learning Online to access the Instructional Strategies.
	PPT: Attributes and Skills; What is argument?; Science: Engaging in Argument from Evidence; What does it involve?; ELA: Argument Writing; What does it involve?; Common Terms: Claim, Evidence, Reasoning; Critical Attributes; Writing in Many Ways; Making Use of Mentor Texts; Current Practice; Learning Stations; Reflect and Share

Materials, supplies, resources: 
· Chart paper and markers
· Workbook
· Lined paper for participant notes

Multimedia: 
N/A

	Learning opportunity
	Facilitator notes

	Attributes and Skills
· Reference LTs and SC as transition statements to identify the critical attributes and skills of writing with evidence
· In this section, we will identify the critical attributes and skills of writing with evidence, distinguishing between types of claims, evidence, and reasoning used across disciplines, and evaluation of writing with evidence and reasoning
	Attributes and Skills
For reference: LTs and SC 

	What is argument? (animated)
· Common language helps clarify critical attributes and skills of writing with evidence through argument
· With argument as connection point between science and ELA, it is important to be on the same page
· Wrapped in argument are claims (topic sentences), evidence (textual or otherwise), and reasoning (analysis)
	What is argument? (animated)
[image: ]Cited research: “What is ‘argument?’ CCSS define argument as ‘a reasoned, logical way of demonstrating that the writer’s position, belief, or conclusion is valid” (NGA Center & CCSSO, 210b, p. 23). 
· The CCSS state, “because an argument deals with whether the main claim is true, it demands empirical descriptive evidence, statistics, or definitions for support.”
· When writing an argument, the writer supports his or her claim(s) with sound reasoning and relevant and sufficient evidence. (Lee, O. (2017). Common Core State Standards for ELA/Literacy and Next Generation Science Standards. Educational Researcher, 46(2), 90–102.). ELA teachers need to see argument writing different than science.

	Science: Engaging in Argument from Evidence
· Bold quote: NGSS definition of argument 
· NE science standards layout for grades 6–8 provides a description for engaging in argument from evidence and what is included in a student’s argument
· NE HS science standards build on this even further, asking students to: 
· Evaluate claims, evidence, and reasoning
· Make and defend their own claims based on evidence
	Science: Engaging in Argument from Evidence
[image: ]There is an unfinished conversation around defining argument across content areas

· In the research, the resulting standards for each content area are in different places regarding argument
· Both the scientific and English language arts fields define arguments and what it means for their disciplines
· Science standards more clearly define arguments and articulate when and how students should engage in argument than ELA standards 

	What does it involve?—Science 
· Argumentation is the process by which explanations and solutions are reached. This is accomplished by:
· Investigating phenomena
· Testing a design solution
· Resolving questions about measurements
· Building data models
· Using evidence to evaluate a claim 
	[image: ]What does it involve?—Science
Refer to NE Science 6–8 standards for in-depth background information

	ELA: Argument Writing
· Define argument for ELA:
· NE ELA content standards do not explicitly define argument, which is why Common Core standard definition is referenced
· The NE Instructional Shifts do mention argument and how it is part of using text evidence shift
	ELA: Argument Writing


	What does it involve?—ELA 
· Argumentative writing is writing that incorporates the use of evidence and claims and is often built on constructing verbal arguments (emphasize the spoken/written connection)
	What does it involve?—ELA

	Common Terms: Claim, Evidence, Reasoning (animated)
· While Nebraska’s science and ELA standards require students to construct arguments for different purposes and in varied formats, both content areas make use of a shared set of terminologies
· Refer participants to the workbook
· Read directions aloud
· Support as groups work
	Common Terms: Claim, Evidence, Reasoning (animated)
· Acquaint yourself with this part of the workbook
· Monitor time committed to this activity
· Should take 30–35 minutes
· Monitor progress and prompt next steps

	Critical Attributes (optional)
· Talk through slide bullets, providing additional details as needed. Note the asterisk for Conventions—the focus for this workshop is on content, not conventions for ELA teachers.
· Facilitator choice: If time allows, some partner shares or table talk might be worthwhile to see if participants think of other attributes not listed here.
	Critical Attributes (optional)
[image: ]Consult Critical Attributes in the Appendix

	Writing in Many Ways (animated)
· The next few slides focus on what writers do and explore the many ways we write in science and English language arts
· Call out differing size of writing pieces:
· Both science and ELA teachers ask students to use words, phrases, sentences, single paragraphs, multiple paragraphs, etc.)
· To improve student writing, teachers can provide frequent (nearly every day), low-stakes opportunities for students to write
· Thoughtfully adjusting writing lengths can help infuse more writing
· In a few minutes, you’ll be asked to share some of the ways you ask your students to write
	Writing in Many Ways (animated) 
· Practice the animations in this slide
· In the NDE/NWEA planning sessions, the concept of grain size was discussed to filter students to the appropriate writing length related to learning goals

	Making Use of Mentor Texts
· Mentor texts provide clear, concrete examples
· Reading authentic texts and analyzing their features increases students’ abilities to write in the same way
· Key instructional move: Make visible the thinking authors use to construct arguments 
· This can be done through analysis of:
· Argument structures
· Argument language/terminologies
· Incorporation of evidence to defend arguments
	Making Use of Mentor Texts
[image: ]Patrick Henry’s “Give Me Liberty and Give Me Death” is a strong argumentation example; option for mentor text



	Current Practice
· Think-Pair-Share: Participants reflect and discuss the question. Virtual consultant pose question in chat for participants to respond. 
· Facilitator choice: Have 1–2 pairs share out
	Current Practice
[image: ]See: Facilitator Materials: Instructional Strategies

	Learning Stations
· Refer participants to workbook
· Participants choose three of the six stations; each station is 15 minutes, then rotate to new station
	[bookmark: learningstationsslide]Learning Stations
· Circulate as participants work; provide a five-minute warning before transition to keep participants on track.
· Learning station 3 will require the facilitator to provide a list of topics for the planning tool. Topic list: 
· Video game access
· Technology in school
· Investment in renewable energy
· Internet regulation
· Project-based learning

	Reflect and Share
· Read slide directions aloud
· Facilitator choice: Share ideas from different stations with peer groups
	Reflect and Share




	[bookmark: Implications]Section: Implications
	~75 min.

	Purpose and intent: 
Anticipate potential student misconceptions and practice providing effective feedback

Success criteria:
· Construct and analyze anticipated student written responses
· Explore and collaborate with colleagues on instructional strategies to support writing with evidence learning

Use the success criteria from this section to check for participant understanding before moving on to the next section. Use the Instructional Strategies course for ideas. You must be logged in to Professional Learning Online to access the Instructional Strategies.
	PPT: Implications, Considerations, What misconceptions do students have about writing arguments?, Potential Student Misconceptions, What can we do about it?, Supporting Students: Feedback, Feedback Practice, Most Important Point

Materials, supplies, resources: 
· Chart paper and markers
· Workbook


Multimedia: 
N/A

	Learning opportunity
	Facilitator notes

	Implications
· Reference LTs and SC as transition statements to apply instructional strategies to help students write with evidence
· In this section:
· Analyze teacher generated student responses
· Explore instructional strategies
	Implications
For reference: LTs and SC 

	Considerations
· We’ve discussed several content and instructional strategies
· What else do we need to consider as we infuse argument into our instructional plans?
	Considerations


	What misconceptions do students have about writing arguments?
· Based on previous reflection
· Read slide directions aloud 
· Facilitator choice: Use randomizer (like counting off in number groups) to place participants in groups of 4–6
· Slide question is the focus
· Facilitator choice: Use another randomizer (like whose birthday is closest to current date) to have each group select a scribe/reporter to share highlights from their discussion
· When done, ask reporters to share highlights
	What misconceptions do students have about writing arguments?
[image: ]See: Facilitator Materials: Instructional Strategies


· Chart results for future reference
· Set aside misconceptions that fall outside of writing (content-specific misunderstandings, etc.)
· Might need to call out the shared terms of argument, claim, evidence, reasoning as potential sources of misconception

	Potential Student Misconceptions (optional)
Be prepared to further discuss some of these misconceptions:
· Believe science writing doesn’t require revisions and edits or how the writing process applies to science writing (prewriting, drafting, revising, editing, publishing).
· Think opinions and arguments are the same. They aren’t. Elementary grades begin teaching the foundations of argument through opinions. Arguments require more than simple opinions to be effective.
· Don’t know the differences between evidence, observation, experimental finding, and source. As we’re learning today, they are all important and different parts of arguments.
· Confuse the difference between reasons and claims. Reasoning connects evidence and observations to claims, but they aren’t claims in and of themselves (thesis statements).
· Don’t understand how arguments are evaluated and graded.
	Potential Student Misconceptions (optional)
Additional misconceptions:
· Underestimate time and effort required to write effectively. Race to complete assignments without the depth of thought and demonstrated understanding to make effective arguments.
· Believe arguments are emotional fights or debates. While some arguments can involve emotional components, many don’t. Debates are highly structured events often involving multiple roles built upon foundations of arguments.
· Don’t know the different types of claims—value, policy, factual. Value claims persuade you to approve or disapprove. Policy claims persuade government to change behavior or act. Factual claims persuade you to acknowledge something exists or is real.

	What can we do about it?
Pose question as a thought-provoking statement since it establishes the context for next learning opportunity 
	What can we do about it?

	Supporting Students: Feedback
· Feedback is ineffective if students aren’t provided time and guided opportunities to respond thoughtfully to the valuable information teachers provide
· Consistency and shared views of desired product qualities help students progress toward stronger argument writing
· Students aware of what is being asked of them can more easily take ownership and agency over their work
	Supporting Students: Feedback
· Participants will be asked to infuse more argument writing into their courses between sessions
· Practice giving effective feedback will likely be a focus of Writing with Evidence Day 2, building on the experiences between sessions

	Feedback Practice
· Review slide directions
· Direct participants to this part of the handbook
· Facilitator choice: How groups are formed as long as they’re mixed
· Remind when suitable about some sharing out later

	Feedback Practice
· Return to teacher-written student responses
· Determine feedback options and potential instructional moves
· Can be done for individual writing samples or groupings of samples
· Listen in on conversations, monitor time, and prompt accordingly
· Meant to take ~45 minutes

	Most Important Point
· Ask participants to reflect on their conversations
· Facilitator choice: Choose 2–3 participants to share key takeaways
	Most Important Point



	[bookmark: Reflectandplan]Section: Reflect and Plan
	~40 min.

	Purpose and intent: 
Guide participants to move their learning forward by practicing writing with evidence strategies between this and the next session

Success criteria:
Commit to an action plan

Use the success criteria from this section to check for participant understanding before moving on to the next section. Use the Instructional Strategies course for ideas. You must be logged in to Professional Learning Online to access the Instructional Strategies.
	PPT: Reflect and Plan, Untitled Slide—Question, Looking Ahead, Planning Forward, Questions?, Thank you!

Materials, supplies, resources: 
· Workbook for planning forward
· Stickers or colored markers for self-assessment

Multimedia: 
Participant survey: http://surveys.nwea.org/s3/writing-with-evidence

	Learning opportunity
	Facilitator notes

	Reflect and Plan
Reference LTs and SC as transition statements to action planning
	Reflect and Plan
For reference: LTs and SC

	Untitled Slide—Question (optional)
Rhetorical question
	Untitled Slide—Question (optional)


	Looking Ahead
· Review slide information
· Between now and Day 2, try one of these instructional strategies in your classroom and save student written responses after implementing this strategy 
· In our next session, bring those 1–3 writing samples from students
· During Day 2 session, we will:
· Review student samples
· Discuss what other supports are needed
· May ask a few to model/demonstrate instructional strategies
· Work together to address raised questions and concerns
· Student writing samples and instructional strategies likely to be Day 2 focus
	Looking Ahead
Perhaps tell participants today’s survey feedback will be effective way to influence Day 2 focus

	Planning Forward
· A place for planning notes is in the workbook
· Review slide directions
· Plan with school partner
· Consider where and when writing occurs
· Determine instructional strategies to practice
· When and how can you synchronize efforts?
· If time permits, ask a few partners to share highlights
	Planning Forward

	[bookmark: _Hlk29384624]Questions? (optional)
	Questions? (optional)

	Thank you!
· Ask participants to self-assess again with a new color sticker or marker
· Survey helps NWEA improve
· Your chance to influence Writing with Evidence Day 2 focus
	Thank you!
End the session so participants can complete this short survey before they leave



[bookmark: PlanningCallPreparation]

[bookmark: Appendix]Appendix 
[bookmark: argumentcriticalattributes]Argument Critical Attributes (Discussed on Critical Attributes Slide)
	English language arts
	Science

	Arguable Claim (Thesis statement or topic sentence): The text introduces a clearly crafted claim that can be supported by evidence and reasoning.
	Claim: The text states a focused claim to be supported about a given phenomenon.

	Command of Evidence: The text presents specific and relevant evidence to support analysis and demonstrates proper citation of sources.

	Evaluation and Critique of Evidence: Sufficient valid and reliable evidence from relevant sources defend the claim. As necessary, alternative interpretations of evidence and evidence that would support other claims are included.

	Coherence (Organization): The text logically organizes components of the argument and clarifies the relationships between claims, evidence, and reasoning, and between claims and counterclaims.
	Organization: The text is a logical progression of claim, evidence, and reasoning to help readers follow the argument.

	Analysis: The text explains why textual evidence supports the claim. As needed, the text explains why alternative claims are inaccurate.
	Reasoning: The text explains why synthesized evidence and observations support the claim based upon appropriate and adequate scientific principles. As needed, the text explains why alternative claims are inaccurate.

	Style and Voice: The text anticipates the audience’s knowledge level and concerns about the claim and addresses the specific audience’s needs with precise language and appropriate voice.
	Scientific Accuracy: Scientific evidence or observations clearly and accurately support the claim, precisely referencing scientific terms and concepts.

	Conventions*: The text demonstrates standard English grammar, usage, capitalization, punctuation, and spelling (Note the asterisk for Conventions—the focus for this workshop is on content, not conventions for ELA teachers). 
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